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Agenda
• Aligning PBIS with SEL Efforts
• Understanding school-wide social-emotional screening
• Stony Hill’s Why
• Our Pilot
• Our Next Steps

Silos in Research and Practice

Climate PBIS SEL

§ Bradshaw et al., (2010) found an average of 5.1 programs 
were being introduced in each school on “character 
education and /or development, social-emotional or social 
skills, bullying prevention, drug prevention (e.g., D.A.R.E.), 
and conflict resolution and/or peer mediation” (p. 146).

§ McIntosh (2015)
“One of the major variables affecting sustained 
implementation of effective practices is the introduction of 
new initiatives that either (a) compete with resources 
needed for sustained implementation or (b) contradict 
existing initiatives.”

Integration matters! 

Model for Prevention

(Bear, Whitcomb, Elias & Blank, 2015)

Positive Climate Features

Structure

• Management of behavior 
• Short term solutions 

• Context/setting specific behaviors 
• Data and progress monitoring
• Emphasis on structures and systems 

to enable system-level change
• School-wide implementation 

Support

• Self-discipline 
• Long term solutions

• Focus on building competence
• Specific teaching tools  
• Emphasis on classroom practices and 

student relationships (student-student; 
student-teacher; teacher-teacher)
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Critical Features of Systems Work

(Vincent, Randal, Cartledge, 
Tobin, & Swain-Bradway, 2011; 
Sugai, O’Keefe, & Fallon 2012)

PRACTICES

Supporting 
Culturally 

Knowledgeable 
Staff Behavior

Supporting Culturally Relevant
Evidence-based Interventions

OUTCOMES

Supporting Culturally Equitable 
Social Competence & Academic Achievement

Supporting
Culturally Valid 

Decision
Making

The CASEL Competencies

Framework: SEL in Schools Responsive Classroom as an SEL Approach

Why screen? Why Use Data to Support 
Integration? Why Screen?

• Most mental health disorders begin in childhood
• Prevention and early intervention is key
• Schools are promising sites for intervention
• Addressing child and adolescent mental health requires public 

health thinking – to intervene early and use limited resources 
effectively, we need to know what the problem looks like



11/14/18

3

What is screening?
• Using brief, validated measures (and/or pre-existing data) to: 

• Get information about a population (all students)
• Identify who is at risk of future social, emotional, behavioral 

(and academic!) problems
• Provide data regarding the degree to which programs are 

meeting the needs of students at the classroom, grade, school, 
or district levels.

Screening should…
• Be appropriate

• Matched with needs and interventions, aligned with constructs 
of interest, supported theoretically and empirically

• Be useable 
• Feasible, acceptable, cost vs. benefit

• Be technically accurate
• Reliability, validity, sensitivity, specificity. 

• Have utility
• Contribute to desirable outcomes

Where does screening fit?
Who is involved?
• Psychologists, Counselors, Social Workers

• Identifying concerns, selecting measures / data points, designing system, 
identifying concerns, working with results, providing follow up as needed

• Teachers
• Often know the students best; provide information

• Instructional Coaches
• In this case, those with skills in social-emotional and behavioral instruction

• Administration
• Permissions, logistics, administrative support

• Students
• Older students provide self-reports; active bystanders

Social, Academic & Emotional Behavior Risk Screener
• 19 items 

• 6 items Social Behavior
• 6 items Academic Behavior
• 7 items Emotional Behavior

• Teacher Report
• Strong reliability and validity coefficients
• Incorporated into the FAST (Formative Assessment for Teachers)

Sample SAEBRS
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SAEBRS (FASTBridge)
Ms.	Fuentes	First	Grade	Classroom

Exhibits	
positive	
behavior

Regulates	
behavior	

appropriately	

Participates	
appropriately	
in	group	
activities

Works	and	
plays	without	
disrupting	
others	

Follows	
classroom	
routines	

Adjusts	to	
transitions	
and	changes

Responds	to	
conflict	

effectively	

Takes	care	of	
materials	and	
belongings

Student	

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

Moving from Horizontal to Vertical Analysis

Stony Hill’s Reason to Examine SAEBRS
• Academic and social-emotional screening three times per year

• Data team structure for reviewing academic data

• Two groups by grade level

• Facilitated by Principal and School Psychologist

• Academic coaches and academic specialists rotate between the two groups

• Review tier 1 data and plan for tier 1 instructional modifications

• Intervention planning for small group of students (tier 2)

• Routine of collecting SAEBRS data established, but no routine for using SEL 

screening data in the same way as academic data

90.3%
86.9%

81.6%
86.6%

Stony Hill Fall 2018 SAEBRS
9.7%

SAEBRS Data Team Pilot
• Goals: 

• Use SAEBRS data to make Tier 1 instructional adjustments

• Mirror the structure and process used within academic data teams

• Pilot Structure:

• Three grade-level teachers, SEL specialists (School Counselor and Responsive 

Classroom trainers), School Psychologist, and Principal

• Pilot Process:

• Identify area of concern, specific behaviors of concern, instructional practices, 

and measurement of student behavior change
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Student	1

At	Risk	=	<37																													At	Risk	=	<13																																At	Risk	=	<10																				 At	Risk	=	<13	

Student	2

Student	3

Student	4

Student	5

Student	6

Student	7

Student	8

Student	9

Procedural Facilitator Worksheet

1. Teachers identify SAEBRS area of concern (most # of students at-risk)

2. Teachers identify specific behaviors seen within their classroom that are both 

observable and measurable

3. With support of SEL “experts”, teachers identify 1-3 practices for 

improvement within their classroom

4. With support of “experts”, teachers plan how they will use their selected 

practices to decrease problem behaviors / increase positive behaviors

5. Lastly, teachers identify measureable ways they will know their practices were 

effective

What we learned
• Teachers and experts who participated in the pilot reported…

• Administrative priority and support is critical in designating time to review 
data

• More time/structure needed for each person to receive feedback from the 
group (time for teachers to access multiple experts)

• Teachers would benefit from available materials (RC handbook, Second 
Step lessons, etc.) during data meeting time

Our Next Steps

• Follow up with these teachers – are there changes within their practice / student 

behavior as a result of this pilot?

• How do we grow this routine from a pilot to a system?

• How to make SEL planning time as important as academic planning time

• Could we use SEL curriculum planning time to do run SEL data meetings? 

• Continue teaching teachers how to complete SAEBRS reliably

• Possibly complete with SAC, special education teacher, paraprofessional, etc.

Questions?

Sara Whitcomb, Associate Professor, UMass Amherst
swhitcomb@educ.umass.edu

Monique Dangleis, Principal, Hampden-Wilbraham Regional School District 
mdangleis@hwrsd.org

Melanie Furman, School Psychologist, Hampden-Wilbraham Regional School District
mfurman@hwrsd.org


